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Summary

In the summer of 1769, twelve-year-old Matt is left to guard the cabin in the Maine
wilderness while his father journeys to Massachusetts to bring the rest of the family to
the new homestead. A series of disasters puts Matt in serious trouble—so serious that
his survival is in doubt. He is rescued by Saknis, chief of the Beaver Indian tribe. Matt is
taught survival skills by the Indians. Saknis, realizing that more and more Wwhite men
will come, wants his grandson, Attean, to learn survival skills, too—hewants Attean to
learn to read the white man’s writing. If Matt will teach Attean to read, then the Indian
boy will bring him food and game each day.

The boys are not comfortable with the bargain or with each other. They resent the
position that Saknis has put them in, but slowly they learn to respect each other and to
become friends.

Prereading Activity
This novel is a historical fiction book. What does this mean?

(a) Historical — The characters of the story may be people who actually lived during
the story’s time period or be fictitious individuals.

The setting of the story will be a previous time period. It is important that the
customs and ideals of characters and events of history are accurate in relation to
the historical setting.

(b) Fiction — A&tory invented by the writer.

(c) Historical Fiction may be based on real events, but includes made-up characters
and experiences.

Initiating Activities
1. How long have your parents left you alone at home? a day? overnight? What did
you like about it How did you feel?

2. Have you ever gone camping? What did you need to survive?

3. Brainstorm the word “survival.” The teacher will put the sketch on the following
page on the board or large sheet of paper and record student responses. Students
will relate survival to their camping experiences, then later they will use these same
points for Matt’s survival.
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Chapter 1 — Pages 1-6

Vocabulary
fetch 2 puncheon 3 daubed 3 blunderbuss 4
mite 5 ruefully 5

Vocabulary Activity

Ask the class to see if they can figure out the meaning of each underlined word by
reading the following sentences. Discuss their responses and theirue definitions. Find
these words on the pages listed in the novel. This may be used as a pre-or post-
reading activity.

1. The man made the puncheon table with a broad piece of wood having one
flat side.

The child daubed the peanut butter on the bread.

The boy tried to teach the dog to fetch the newspaper.

A blunderbuss is not used by hunters taday.

Grandpa says that fishing is a mite better in the big pond.

Ruefully, I admitted I'd made a mistake spendirig my allowance.

ScunhwhN

Discussion Questions and Activities

1. Story Map: Many stories have the same parts—a setting, a problem, a goal, and a
series of events that leatl to an ending or conclusion. These story elements may be
placed on a story map. Just as a read map leads a driver from one place to another,
so too a story map leads a reader froim one point to another. There are many
different types ©f story maps. Students may use the one included or make up their
own. (See page 10 of this guide.)

Read only page 1. What information do we have to begin a story map?
e What is the setting?
e Whao'is the main character?

e \What is the problem?

As the story is read, more characters are added, and the setting and the problem
(especially in this story) may be changed.

2. Begin an attribute web for Matt. (See pages 11-12 of this guide.)

© Novel Units, Inc. All rights reserved
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Using Character Webs

Attribute webs are simply a visual representation of a character from the novel. They provide a
systematic way for students to organize and recap the information they have about a particular
character. Attribute webs may be used after reading the novel to recapitulate information
about a particular character, or completed gradually as information unfolds. They may be
completed individually or as a group project.

One type of character attribute web uses these divisions:

e How a character acts and feels. (How does the character act? How do you think the
character feels? How would you feel if this happened to you?)

e How a character looks. (Close your eyes and picture the character. Describe himn/her to
me.)

e Where a character lives. (Where and when does the character live?)

e How others feel about the character. (How does another speciiic character feel about
our character?)

In group discussion about the characters described in student attribute webs, the teacher can
ask for backup proof from the novel. Inferential thinking can be included in the discussion.

Attribute webs need not be confined to characters. They may also be used to organize
information about a concept; object, or place.

Attribute webs are a kind of semantic mapping. Students can move on from attribute webs to
other creative kinds of mapping. They can be erncouraged to modify attribute webs, use
subdivisions, in whatever ways are useful to them personally. It is important to emphasize,
especially to older children, that attribute webs are just a visual way to remember concepts.
They provide the students with a tool to remember.

© Novel Units, Inc. All rights reserved

11



Attribute Web

The attribute web below will help you gather clues the author provides about a character in
the novel. Fill in the blanks with words and phrases which tell how the character acts and
looks, as well as what the character says and what others say about him or her.

| ooks Says
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3. Begin a time line.
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4. Why was Matt’s father leaving him alone? Why couldn’t he go with his father? Was
Matt’s father right to leave Matt iy the wilderness? Why or why not?

5. Did children grow up faster in those days? Why?

Prediction
What do you think could happen to a twelve-year-old boy left on his own for seven

weeks in the wilderness?

Group Research Activity
Divide the class into cooperative groups for research and making charts on each of the

following topics: trees, plants, animals, birds and insects, pioneer food, Indians, Indian
values, and white man's values. After each chapter is read, each group will add to their
chart any new.information learned from reading the novel or their outside reading. The
charts will-be displayed on the bulletin boards throughout reading of the novel.

Chapter 2 — Pages 7-10

Vocabulary
chinking 7 coaxed 8 blazed 9 proprietors 9
stock 9 hemlock 10
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